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ABSTRACT 

This study examined perceived teaching adequacies of 
elementary teachers at The University of South Dakota on thirty- 
one teaching competencies prior to their student teaching 
experience and immediately following that experience. Classroom 
supervising teachers rated their student teachers on those same 
teaching competencies at the conclusion of student teaching. An 
analysis of mean ratings revealed that student teachers perceived 
themselves as being highly adequate to teach following their 
student teaching experience. Post student teaching ratings by 
student teachers and by classroom supervising teachers revealed a 
moderate^ positive relationship. 
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How education majors feel about themselves concerning their 
abilities to teach effectively and their adequacies in handling 
professional procedures are important issues to consider in the 
preparation of future teachers. Preservice teachers get their 
first major opportunity to test their teaching skills when they 
student teach. The development of perceived teaching adequacies 
during the student teaching experience should be an effective 
predictor of future teaching success. 

Eicher and Wood (1986) found that elementary education 
student teachers at The University of South Dakota (USD) 
perceived themselves as highly adequate to teach following their 
student teaching experience. Based on the findings of this 
studyy it was decided to conduct another investigation 
replicating the exact procedures to determine if student 
teachers' perceptions of adequacy would once again be modified 
through the student teaching experience. This study focused on 
that relationship and assessed two concerns: 1) do student 
teachers' self perceptions of their performance change as a 
result of the student teaching experience y and 2) if student 
teachers' self perceptions do change^ is this change related to 
supervising teachers' perceptions of their performance? 



The School of Education at The University of South Dakota 
graduates elementary education majors qualified to teach in 
elementary schools. During their four year preparation program 
these majors take a variety of liberal arts and professional 



education courses. They are also provided with a variety of 
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early field experiences. The elementary education program at USD 
hasy therefor©! a mix of general course requirements! 
professional education courses* and field experiences* such as 
paraprof essional placements and internships. The culminating 
activity for all elementary education majors is a four week block 
of courses consisting of language arts methods* reading methods* 
and educational measurements prior to spending twelve weeks 
student leaching in elementary schools. 

Student teachers' perceptions of teaching adequacy were 
assessed prior to the student teaching experience and again at 
the end of student teaching. Classroom supervising teachers 
assessed their student teachers' adequacies at the close of the 
student teaching experience. A single instrument* The Elementary 
School Teaching Adequacy Opinionaire* was used in all three data 
collection situations. This instrument contains thirty-one 
competencies that most elementary school teachers deal with 
during a given school year. (See Table 2 for a listing of the 
individual competencies). A five point rating scale was used to 
determine perceived adequacy on each of the thirty-one 
competencies* with 5 as very adequate and 1 as very inadequate. 
These topics were drafted in 1982 in consultation with practicing 
elementary teachers and used in the previous study conducted by 
the invest i gators. 

During the fall and spring semesters of the 1985-86 and 
1986-87 academic years each elementary education student teacher 
completed The Elementary School Teaching Adequacy Opinionaire on 
the first day of the new semester in the language arts methods 
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class. After completing the four-week block cour:ses and twelve 
weeks of student teaching! two opinionaires were mailed to each 
student teacher f one to be compl9ted by the student teacher and 
the other for their classroom supervising teacher to complete. 
The opinionaires viere mailed back to the investigators. 

Over the two-year period of this study there was a response 
rate of 907., representing 139 complete sets of opinionaires 
obtained. Group means on all thirty-one items were determined on 
the self ratings done by student teachers both prior to and 
immediately following student teaching. Group means were also 
determined on the classroom supervising teachers' ratingr of 
their student teachers on the same scale. 

A comparison of the relationship between the means of the 
pre and post student teacher scales was determined using the 
Pearson product-moment method. The same method was used to 
determine the relationship between the means of the post student- 
teacher scale and the post classroom supervising teacher scale. 
f^esul ts 

A comparison of total mean ratings is shown in Table 1. 
Prior to student teaching, the mean student teacher rating across 
all thirty-one topics wac 3.7E. After completing the block 
courses and student teaching, student teachers rated themselves 
at 3.95. The difference between the two means indicates a 
statistically significant positive change (p <.05) from pre 
student teaching to post student teaching. 
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Table 1 

Mean Ratings of Perceived Teaching Adequacy 



Group 


N 


Mean« 


SO 


Student Teacher-Pre Student Teaching 


139 


3.78 


.38 


Student Teacher-Post Student leaching 


139 


3.95 


.67 


Classroom Supervising Teachei 

Post Student Teaching 


139 


3.79 


.59 


*Based on a five-point scale 9 with 5 as 
very inadequate. 


very adequate 


and 1 as 


The student teachers' post student 


teaching mean 


of 3.95 


is 



significantly different (p <.05) from the rating of 3.79 given by 
their classroom supervising teaching. Student teachers rated 
themselves higher than thGir supervising teachers. 

Table 2 presents comparisons of mran ratings on each of 
thirty-one competencies between the pre/post student teacher 
scales. Twenty-four topics, each marked with an asterisk, 
indicate a significant difference between mean ratings (p <.05). 
On both pre and post ratings^ student teachers perceived 
themselves as adequately prepared on all thirty-one topics. On 
only four topics are the ratings lower following the student 
teaching experience. A Pearson product-moment correlation of .65 
between pre/post sets of ratings indicates a moderate, positive 
relationship . 

7 



student Teachers 



7 

Table 8 

Comparison of Pre/Post Student Teacher Means as Perceived by 
Student Teachers 



Pre Post 

J**^ Student Student Significant 

No. Topic Teaching Teaching Difference 



1. Knowledge of subject matter 3,90 <».15 
content 

2. Planning for instruction 3,73 ^,3^ 

3. Classroom management/ 3.55 3.88 
d i sc i p 1 i ne 

^. Evaluating pupil progress 3.58 ^.05 

5. Identifying/planning for 3.36 3.3^ 
handicapped pupi Is 

6. Constructing and evaluating 3.38 ^.08 
teachei — made tests 

7. Judging the ade-quacy of 3.'^*9 ^.00 
teaching mater ials 

8. Identifying/planning for 3.88 3.68 
academically talented pupils 

9. Using instructional materials ^.13 ^.39 

10. Using audio-visual equipment ^.06 ^.3^ 

11. Reporting pupil progress 3.83 ^.88 

IS. Interpreting school policies 3.67 ^.05 
and school law 

13. Maintaining good school- ^.17 ^.31 

community relations 

1^. Collecting and recording 3.85 ^.08 

vital information for pupil 
records 

15. Maintaining effective working ^.87 ^.55 
• relationships with school 
personnel 

8 
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I tern 
No. 


Topic 


Pre 

Student 
Teaching 


Post 
Student 
Teach ing 


Significant 
Difference 


16. 


Mot i vat i ng students 


3.95 


^.31 




17. 


Maintaining effective working 
relationships with parents 


3.9^* 


3.89 




IB. 


Teaching reading effectively 


3.^5 


3.90 




19. 


Teaching science effectively 


3.75 


^.oe 




SO. 


Teaching math effectively 


3.96 






ai . 


Teach ing soc ia 1 stud ies 
effectively 


3.95 


^.27 




88. 


Teaching music effectively 


3.37 


3.32 




83. 


Teaching art effectively 


3.50 


3.75 




8^. 


Teaching grammar /usage 


3.76 


^.08 




85. 


Teaching spelling effectively 


3.91 


^.37 




86. 


Teach i ng handwr i t i ng 
effectively 


3.^9 


^.16 




87. 


Teaching 1 istening 
effectively 


3.6S 


^.13 




8B. 


Teat h \ no oral evor^^c^ ion 
effectively 








89. 


Teaching written expression 
effectively 


3.57 


^.83 




30. 


Teaching physical education 
ef f ect i vely 


3.81 


3.5^ 




31. 


Teaching health effectively 


3.90 


^.08 





«p<.05. 



Table 3 presents a comparison of mean ratings on each of 
thirty-one teaching competencies as perceived by student teachers 
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and their classroom supervisivig teachers at the completion of the 
student teaching experience. Only seven of the thirty-one items 
reveal diffprences between ratings that are statistically 
significant. Twenty-three of the thirty-one topics received a 
rating greater than ^.0 by the student teachers at the completion 
of their student teaching experiences. Twenty-five topics were 
rated greater than <».0 by the classroom supervising teachers. A 
Pearson product-moment correlation of .78 between the student 
teacher/supervising teachers sets of ratings indicates a 
moderate^ positive relationship. 
Table 3 

Comparison of Post Student Teacher Means as Perceived by Student 
Teachers and Classroom Supervising Teachers 



Post Post 

Item Student Supervising Significant 

No. Topic Teacher Teacher Difference 



1. Knowledge of subject 
matter content 

2. Planning for 
instruction 

3. Classroom Management/ 
rliscipl ine 

^. Evaluating pupil 
progress 

5. Ident if ying/p lanning 
for handicapped pupi Is 

6. Constructing and 

eva luat ing teachei — made 
tests 

7> Judging the adequacy 
of teaching materials 



^.15 ^.^6 ♦ 

^.3^ ^.58 « 

3.88 ^.1^ « 

<».05 ^.33 « 

3.3^ 3.8^ « 

^.02 ^.0^ 



^.00 ^.10 
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Post Post 

I**"^ Student Supervising Significant 

No. Topic Teacher Teacher Difference 



B. Identifying/planning 3. 65 3.90 
for academical ly 
talented pupils 

9. Using instructional ^.39 ^.51 
mater ials 

10. Using audio-visual ^.3^ <^,^0 
equipment 

11. Reporting pupil ^.58 <».^5 
progress 

IS. Interpreting school ^.05 <i.O^ 

policies and school 
law 

13. Maintaining good ^.31 ^.50 

schoo 1-communi ty 
relat ions 

1^. Collecting and ^.08 ^.^0 

recording vital 
information for pupil 
records 

15. Maintaining effective <».55 ^.6^ 
work ing relat ionships 

with schoo 1 personnel 

16. Motivating students ^.31 ^.^3 

17. Maintaining effective 3.89 ^.02 
work ing relat ionship^s 

wi th parents 

18. Teaching reading 3.90 ^.^0 
effectively 

19. Teaching science ^.02 ^.23 
effectively 

20. Teaching math ^.^1 ^.^9 
effectively 

21. Teaching social ^.27 ^.2^ 
stud ies ef f ect ively 
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Post Pobt 

It^"* student Supervising Sinnificant 

No, Topic Teacher Teacher Difference 

SS. Teaching music 3.3S 3.31 

ef f ect i vely 

23. Teaching art 3,75 3.82 

effectively 

2^. Teaching grammar/ ^.08 ^.18 

usage 

25. Teaching spelling ^.37 <*.38 
effectively 

26. Teaching handwriting ^.16 ^.26 
effectively 

27. Teaching listening ^.13 ^.28 
effectively 

28. Teaching oral ^.83 ^.19 
expression effectively 

29. Teaching written ^.23 ^.22 
expression effect i vely 

30. Teaching physical 3.5^ 3.32 
education effectively 

31. Teaching health <i.OB 3.98 
ef f ect i vel y 



*p< .05. 

Discussion 

It appears that student teachers feel more confident as a 
result of having student taught. Of the thirty-one teaching 
competencies, the average student teacher rated h imself /herself 
as more competent in twenty-seven categories after completing the 
student teaching experience. The average student teacher 
perceived himself /herself to be less adequate at the end of the 
student teaching in only four areas, identifying/planning for 
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handicapped pupilSf maintaining effective working relationships 
with parents* teaching music effecti ^ly» and teaching physical 
education effectively. The decrease in perceived adequacies in 
the teaching of music and physical education may reflect the lack 
of actual student teaching experience in each of these areas. In 
many of the schools where si;udent teachers were placed 
specialized teachers were responsible for teaching music and 
physical education. Thus, student teachers were not given the 
opportunity to teach in tnese areas. "^he differences between 
pr^/post ratings in dealing with handicapped pupils and working 
with parents are so small that in actuality it reflects no real 
change in (^^rceived adequacy. 

Post student teaching ratings by student teachers and 
classroom supervising teachers were in close agreement. The .78 
correlation indicates a moderate, positive agreement between 
stuoent teachers and classroom supervising teachers. On only 
seven of the thirty-one topics was the difference great enouo^ to 
be significant. The remaining twenty-four adequacies revealed 
ratings that were tiuite similar bt^tween the two groups. On all 
thirty-one adequacies both student teachers and classroom 
supervising teachers rated student teachers as being very 
adequate. The adequacy ranked lowest by both groups was teaching 
music. However, the rating of 3.32 by the student teachers and 
3.31 by the classroom supervising teachers still indicates that 
the student teachers are perceived to be adequate to teach music 
in the elementary schools. 

Of the seven adequacies reflecting a significant difference 
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between ratings given by student teachers and classroom 
supervising teachers > all seven items were rated hinher by 
supervising teachers. However » the relative ratings by both 
groups were very high which indicates perceived adequacies in 
these seven areas. 

Based on the analysis of the data; there is closer agreement 
between post student teacher ratings and classroom supervising 
teacher ratings than there is between pre and post student 
teacher ratings. This suggests that student teachers perceive 
themselves as supervising teachers tell them they are. Such a 
conclusion fits with previous research which hes found the 
classroom supervising teachers to be a major influence in the 
development of successful student teachers. This points to the 
importance of the need for careful selection of classroom 
supervising teachers^ not only to serve as models of effective 
teaching* but also to provide systems to appropriate feedback and 
support . 
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